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Abstract 
American tertiary institutions engender in students an openness to racial and cultural diversity.  Freshman Year Experience 
Curriculum Committee has chosen Persepolis by Marjane Satrapi for the common reader for 2011- 2012 school year. While all 
students in the program are required to read the book, the role of the book in the different sections may be different. The aim of 
awareness.  
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1.  Introduction 
      The 21st century witnesses a dramatically changing world in the process of globalization, with countries more 
interconnected with and interdependent on each other. Globalization refers to supra-natural ideas and processes 
cultures are becoming more interlinked (Hao Quin-hai et al, 2009).  One way to increase global connectivity is 
through multicultural education, a sometimes controversial issue.  Some believe that multicultural education causes 
indifference.  Critics warn of the danger of presenting contrasting cultural values and perspectives in a way that 
highlights difference, reinforces stereotypes and constructs other cultures as static. It has also been noted that 
intercultural interaction does not necessarily result in intercultural learning (Ippolito, 2007).  Others believe that 
multicultural education fostering cultural diversity helps promote tolerance, facilitates co-existence, and enriches 
human existence, and that these are positive values to be cherished and fostered (Zayani, 2011).   
      Multicultural education should not be confused with multiculturalism, and for the purposes of our study, 
multicultural education will be defined as education promoting the understanding of cultural differences built on the 
ideals of freedom, justice, equity, and human dignity (Winans, 2004).  Multicultural education presents and 
examines the values and practices of other cultures objectively and critically in a nondoctrinaire manner (Schmidt, 
1997). Cultural awareness is the ultimate goal. 
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     More and more teachers are being asked to infuse information about the world and its cultures into their daily 
teaching, while simultaneously being expected to be sensitive and responsive to the growing diversity of their 
classrooms (Cruz, 2005).  An effective and appropriate way to develop cultural awareness and multiethnic 
understanding is through literature (Livingston, 2005). 
     American tertiary institutions engender in students an openness to cultural awareness.  Macon State College 
(MSC), which functions under the University System of Georgia, is an institution of higher education that does not 
refrain from utilizing all of its resources to keep abreast of the recent trends in higher education.  Implementing 
vibrant learning communities, encouraging critical thinking and holistic learning, and also designing and 
implementing common reading programs have been on the agenda for some time, and 2011 Fall Semester students 
 
(FYE) program.   
     The Freshman Year Experience Curriculum Committee has chosen Persepolis by Marjane Satrapi for the 
common reader for the 2011-2012 school year.  They chose this book as the common reader since it is widely used 
on campuses across the country in FYE programs and it comes well recommended.  The material is timely and 
appropriate, and should fit nicely with several of the themed sections that have been selected for this year.  While all 
students are required to read the book, the role of the book in the different FYE sections may vary.    
 
2. Background of the study 
 
     
human condition, and can thus contribute to the emotional development of learners and foster positive interpersonal 
and intercultural attitudes
students, who have hardly any contact with the world at large, Persepolis was chosen as the common reader so that 
awareness of cultural and historic differences, interest in foreign cultures, sensitivity to the other cultures, and 
perhaps appreciation of the importance of intercultural learning could be aroused.  
     
emphasizes the role of literature in teaching culture. Research shows that teaching culture as information transfer is 
not as effective as using a work of literature to teach a foreign culture. Since literature is believed to be an effective 
culture model, the common reader is expected to bridge the gap between cultures, and thus prevent alienation from 
the outside world. The book is expected to foster critical thinking skills, raise cultural awareness, and introduce 
multicultural perspectives.  
    Culture provides a metaphor for understanding different perspectives within each of us.  As individuals, we all 
have different social roles that compete, complement, and often times cooperate with one another. To prepare 
students for the highly competitive world after graduation, it is for the interest of the students to be immersed in 
multicultural education from their first year in college, which will eventually help them feel they are part of the 
entire globalization process.  
 
3. Literature Review 
 
     Bennett (1995) states in his book that the goal of multi-cultural education is the development of the intellectual, 
social, and perso
attitude, and behavior and whether he o  
     The graphic novel, Persepolis, was adopted at Macon State College to raise cultural awareness. As Appelbaum  
writes, different people interpret their lives and the lives of others in different ways. Hence reading a book about the 
that diversity education enables students to recognize the role of power in the construction of knowledge as it 
embraces the cultivation of democratic attitudes, values, and behaviors among students and staff.  
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     The reasoning underlying the choice of Persepolis 
oneself and others, positive student-student relationships,  elimination of stereotypes about others, improved self-
concept (especially related to individual and cultural differences) , and positive cross-
(Appelbaum, 2002). 
     In order to reinforce higher learning skills, there is the need to develop activities. Well (1993) argued for a 
critical approach to multicultural education based on critical thinking about diverse cultural points of view.  Thus 
students find the opportunity to examine the normative nature of culture, establish a critical awareness, and then 
focus on change and how individual students are able to make a difference (Bernier, 1995).  
     
diversity, the benefits of racially and ethnically diverse college experience are clearly supported in the educational 
diversity experiences.  
      Zhao Bao-he (2010) wrote in his article related to cross-
also rooted in a conflict of different value systems. He states that thinking customs are very important.  Furthermore, 
according to Bao-he, foreign culture educa
culture of the target country in an objective manner. Hence MSC students should treat Persepolis objectively, 
regardless of the negativity of the relations between the two countries.    
     Richard Carter and Trang Vuang  (1997) suggested that the multifaceted goals of multicultural education include: 
teaching students to respect other cultures; promoting intercultural and intergroup understanding and acceptance in 
the classroom, school and community; developing positive self-concepts in students; and increasing cultural 
sensitivity among the school faculty, staff and administration.  
     Students achieve at higher rates when their teachers are culturally sensitive, utilize culturally relative pedagogy 
and can create a genuinely empathetic relationship with students who are culturally different (Kimberly & Mumford, 
2007). Developing skills in self-reflection and critical consciousness and cultural diversity, as suggested by 
Kimberly and Mumford, are among the expected outcomes of the FYE program at MSC.  
 
4. Methodology 
 
     It is a common belief that media, graphic novels or even books are effective ways of disseminating information 
and intellectual understanding; however, they may still remain insufficient to understand the emotion which is 
involved with so many texts based on cultural issues.  In this study, to understand the attitudes and perspectives of 
the students toward the novel Persepolis des, an inventory comprised of 15 
questions will be administered among students taking the FYE course and the instructors teaching the book, both of 
whom will be constituting the population of this study.   
     This paper will primarily be a survey research since the researchers are interested in the opinions of a group of 
people about a particular issue. In this type of research, information is collected through asking questions (Frankel 
and Wallen, 2008).  As with all surveys, the problem has been defined, the target population has been identified, and 
the mode of data collection has been determined.  
      As Fraenkel and Wallen suggest, the inventory will be directly administered to the students, and will be e-mailed 
to the course instructors.  Since the questionnaire is a 5-point Likert Scale instrument leaving no room for open-
ended questions, the researchers decided the best way of incorporating the respondents into the study would be 
through personal interviews. Face-to-face interviews are planned to be conducted with both randomly selected 
students and instructors. In either case, the respondents will be kept anonymous.  In order to avoid gathering any 
misinformation from these interviews, Fraenkel and Wallen suggest conducting a preliminary inquiry among 
potential respondents to assess their receptivity.   
    Since the Likert scale is a self-reporting instrument in which an individual responds to a series of statements by 
expressing the extent of agreement, this study will involve the utilization of such an instrument. The inventory uses 
5 measures ranging from Strongly Agree to Strongly Disagree.  The results will be computed on Excel. 
     Descriptive statistics is utilized because it allows researchers to describe the information contained in many 
scores. Rather than using narrative to present the findings, tables will be used to show the frequency of the 
responses. Therefore mean, median, mode and standard deviation values will be computed.  Standard deviation 
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(SD), states Fraenkel and Wallen (2008), is the most useful index of variability, which represents the spread of a 
distribution. While mode is the most frequent score in a distribution, median is the point below and above the 
midpoint.  The arithmetic mean, on the other hand, is the average of all the scores in a distribution.   
     
will be age and program of study, and data collected will be analyzed since quantitative researchers seek to establish 
relationships between variables. The study will be qualitative/quantitative research, trying to understand student 
attitudes.   
      
5. Data Analysis and Results 
 
     The main concern of the researchers in this study was to learn the stude
integration of cultural components into their FYE program.  The population of the study consisted of a total of 37 
students who were selected on a voluntary basis. 
Table 1. Summary of student characteristics: 
 
Category   Frequency    Percent 
 Male   14      37.8  % 
Female   23      62.2 % 
     The data were analyzed via Excel 2007. Descriptive statistics were used to describe and summarize the properties 
of the data collected from the respondents. Descriptive statistics consisted mainly of mean, medium, mode and 
standard deviation scores. The student attitudes were represented by a score on a 5-point scale, where 5 (Strongly 
Agree) represents the maximum score of the scale and 1 (Strongly Disagree) represents the minimum score.  
 
Table 2. Statistical analysis of student attitudes 
 
N                       Mean    Med.     Mode    St.Dev 
1. The cultural elements in this course were useful learning experiences. 3.43 4.00 4.00 0.80 
2. I prefer courses that do not include cultural elements.                                      2.16 2.00 2.00 0.99 
3. It was interesting to know some cultural facts about the Persian culture 3.68 4.00 4.00 0.91 
4. The course has provided me a better understanding of the Persian  people    3.43 4.00 4.00 0.93 
5. The cultural components helped me recognize language varieties within Persian culture. 2.86 3.00 3.00 0.82 
6. The cultural part of this course made my life in the classroom very difficult.          2.03 2.00 2.00 0.73 
7. The information about Persian culture and history was a waste of time.                   2.41 2.00 2.00 1.19 
8. The course has had a positive impact on my attitude toward Persian culture.            3.35 4.00 4.00 0.79 
9. Knowing about the Persian culture helped me understand better the context of the novel. 3.68 4.00 4.00 0.82 
10. Some cultural elements should be a part of every classroom and I would like to see 
cultural elements in my future classes. 
3.59 4.00 4.00 1.17 
11. ure components 2.03 2.00 2.00 0.96 
12. Multicultural elements focus on differences instead of what we have in common 3.16 3.00 3.00 0.90 
13. A multicultural education should help me prepare for the diverse society we live in. 4.11 4.00 4.00 0.99 
14. Some cultures deserve respect. Some do not.                                 2.03 2.00 1.00 1.17 
15. All cultures deserve respect  4.30 5.00 5.00 1.02 
SD = Strongly Disagree (1), D = Disagree (2), N = Neutral (3), A = Agree (4), SA = Strongly Agree (5) 
 
     The range of the mean scores are as such: 4.5-5.0  Strongly Agree; 3.5-4.49 Agree; 2.5-3.49 Neutral; 1.5-2.49 
Disagree; 1.0-1.49 Strongly Disagree.  
     The demographic variables of age and program of study did not yield the expected results, as the ages of all the 
participating students ranged between 18 and 19.  As most of the students were undecided about their major, the 
program of study could not be used, either. Therefore, the correlational analysis could not be made.   
     All student impressions were from the book.  The students did not have previous knowledge of political events, 
and so what they got out of the book is significant in that all looked at the material presented in a similar way.  The 
students were not a part of the experience of that time period due to their age, and they read the historical account 
and were basically neutral.  They were removed from today's politics in that they were able to read the account 
objectively.  They read the book and were not influenced by the present situation this country has with Iran.  It is 
possible that students in a different age range may have responded differently. 
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     Based on the SD developed by the data on each question, there was not a large variation in the SD between 
questions.  The inference is that on any given question, there appears to be a large consensus on the answer.    
 
 
Table 3.  Student responses based on mode values 
 
N              SD(1)   D(2)      N (3)      A(4)   SA(5) 
1. The cultural elements in this course were useful learning experiences.    4.00  
2. I prefer courses that do not include cultural elements.                                       2.00    
3. It was interesting to know some cultural facts about the Persian culture    4.00  
4. The course has provided me a better understanding of the Persian  people       4.00  
5. The cultural components helped me recognize language varieties within Persian 
culture. 
  3.00   
6. The cultural part of this course made my life in the classroom very difficult.           2.00    
7. The information about Persian culture and history was a waste of time.                    2.00    
8. The course has had a positive impact on my attitude toward Persian culture.               4.00  
9. Knowing about the Persian culture helped me understand better the context of the 
novel. 
   4.00  
10. Some cultural elements should be a part of every classroom and I would like to see 
cultural elements in my future classes. 
   4.00  
11.   2.00    
12. Multicultural elements focus on differences instead of what we have in common   3.00   
13. A multicultural education should help me prepare for the diverse society we live 
in. 
   4.00  
14. Some cultures deserve respect. Some do not.                                 1.00     
15. All cultures deserve respect      5.00 
SD = Strongly Disagree , D = Disagree , N = Neutral , A = Agree , SA = Strongly Agree 
 
     Question 13 shows that the students felt the multicultural education helped prepare them for our diverse society. 
It was a surprise to learn that students preferred to remain neutral in Question 12. The response they all gave to the 
first question actually supports the assumption that they benefited from the common reader.  
     In the interviews, all students agreed that the hostility between the two countries did not matter and did not affect 
their outlook on the book.  What the questionnaire and the interview responses revealed was that our students were 
open to diversity and to multicultural elements/education.  Only one of the students said she was able to relate to 
Marjane because she was from an immigrant family, at times had lived the adaptation problems, and, therefore, 
empathized with the writer.  
     Among the instructors who consented to respond to the questionnaire, it is rewarding to see that their responses 
correlated with student responses. Notably, on Question 11 both instructors and students agreed they would like to 
have cultural components in their future courses.  
 
6. Conclusion 
 
     
not yourself. It is not polite accommodation. Instead, diversity is, in action, the sometimes painful awareness that 
other people, other races, other voices, other habits of mind have as much integrity of being, as much claim on the 
Persepolis as the common reader, and are supportive of the responses given by the 
population of this study.   
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